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INTRODUCTION TO TEACHING NOTES

With this first issue of "Teaching Notes on Porula-
tion," we would like to introduce a new venture concerned
with the improvement of the teaching of population studies
in America's colleges and universities. To be issued as an
occasional newsletter, "Teaching Notes" is designed to serve
as a clearinghouse for the exchange of ideas and information
on new strategies of teaching and instructional resources
for education about population. It is our hoge that the
newsletter will assist college teachers in serving the grow-
ing interest in population problems and in meceting the new
challenges created by the growing impoxtance of demographic
forces in shaping the future of America and the world.

The establishment of "Teaching Notes on Population" was
stimulated by a perceived crisis in undergraduate education
concerning population studies. Contemporary world and do-
mestic population growth have been paralleled by a burgeon-
-ing interest in population studies on the part cf college
undergraduates. This interest, however, has posed a series
of problems for American institutions of higher learning.
Demographers have traditionally been research-oriented and
have paid little attention to the teaching of their subject
on an undergraduate level. 1In addition, many cclleges and
universities have not keen able to "afford" the services of
well-trained populaticn specialists as they attempt to de-
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velop balanced instructional programs and the teaching of
porulation studies has frequently become the recsponsibility
of persons ketter trained and mere interested in other
topics. Recent concern for environmental issues has com-
pounded these prcblems as stydents and faculty have focused
new attention upon demographic variables. While such con-
cern is certainly to ke welcomed, it has meant that many
demographic subtleties, best explored by those trained in
the social sciences, have not received the consideration
that they deserve. sSimilarly, many important questions have
gone unasked and unanswered.

As a consequence, there is an important need for ex-
ploring the teaching of population studies in american in-
stitutions of higher learning. This situation takes on ad-
ditional meaning with the recommendation of the Commission
on Populaticn Growth and the American Future that population
education in the United sStates be strengthened as a strategy
to prepare persons to cope with the demographic realities
which lie ahead. This recommendation should sexve to give
added impetus to those efforts that are already underway to
improve teaching of population issues in elementary and sec-
ondary schools. College-level education requires a compan—
ion effort. The fact that today's undergraduates, espec-
ially those who will enter teaching careers in elementary
and secondary schools, are the very persons who will most
need the understanding of population problems in the years
immediately ahead only serves to underscore this necessity.
It is our hope that "Teaching Notes" can make a contribution
in this regard.

"Teaching Notes on Population" is a joint venture of
the International Population Program of Coxnell University
and the National Council of Associations of International
Studies (NCAIS) through its Foreign Area Materials Center.
Financial support has been provided by the Population Coun-
cil to permit free distribution of the newsletter to all who
are interested in the improvement of undergraduate instruc-
tion in porulation studies.

In this first issue of "Teaching Notes," we have tried
to suggest some of the kinds of materials that seem appro-
rriate for use in undergraduate porulation studies. The-
issue begins with an article that discusses some of the con-~
temporary problems faced in teaching population studies to
undergraduates. Expanding uron some of the ideas outlined
above, it seeks to oren a needed dialogue on teaching issues
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and other educational questions. The second article cut-
lines a strategy for introducing asgects of mlgratlon analy-
sis to students while the third selection is a review arti-
cle that examines textbooks on population from the teacher's
perspective. The issue concludes with information on a va-
riety of instructional resources together with some assess—
ment of their value in classroom situations. It is our hope
that these selections provide information and raise ques-
tions that are appropriate to those concerned with +he
teaching of population.

"Teaching Notes on Population® is designed to be a
newsletter that caters and responds to its readers by serv-
ing as a clearinghouse for their interests, needs, and
ideas. Quite approrriately, fundlng for "Teaching Notes" is
assured only for its first year and its continued existence
derends upon the manner in which it fulfills readers' needs.
This can best be assessed by the contribution of information
and manuscripts from those whom it seeks to sexve. While
the first issue has necessarily been the product of a few
individuals, we hope that "Teaching Notes" will become com-
mon property for all persons who are concerned with teaching
about population dynamics and issues. Suggesticns on the
format and the concerns of "Teaching Notes on Pcpulation™
and contributed materials, ranging from assessments of a
particular film to reports on innovative instructional
experiments, will ke welcomed.



CURRENT ISSUES IN THE TEACHING OF POPULATION
PARKER G. MARDEN, CORNELL UNIVERSITY

With all due respect to those few persons who should be
exempted frcm such a sweeping indictment, it does not seem
unfair to state that demograrhers and others charged by the
academic division of labor with the study of human popula-
tion have been unconcerned with the teaching of their spec-
ialty. For most, population phenomena have been objects for
research while instruction in their intricacies has been
something reserved either for small groups of hardy graduate
students in sociology, stigmatized by their peers as “so-
cial bookkeerers," or for a few undergraduates who needed
three more credit hours for graduation. With student inte-
rest at this level, it may have been more aprprogriate for
professors at major universities to concentrate their ef-
forts on research (and perhaps the occasional produciicn of
another demographer in their own image) and for instructors
at schools more concerned with undergraduate educatior to
devote most of their attention to othexr courses.

In recent years, however, this situation has changed
dramatically. There has keen an explosion of student inter-
est in populaticn problems stimulated by a growing awareness
of the magnitude and rapidity of population increase in gen-
-eral and by increasing concern for environmental consequen-
ces of poypulation growth in particular. (It matters little
whether or not there is actually a close link between the
two problems). Like other segments of the general public,
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students have sought information on porulation issues but
the response has not been commensurate with their interest.

This situation has several causes. First, individual
instructors have been unable or unwilling to abandon tra-
ditional methods of instruction suitable for a handful of
specialized students and adopt new apprcaches for teaching
large groups of students about population problems. Second,
many institutions of higher learning have been caught with-
out the human or financial resources to introduce population
studies into the social sciences curriculum in a full-
fledged way. As a result of these factors, as well as for
more intellectual reasons, leadership in stimulating or
building uron student concern about population has passed to
biological and rhysical scientists or out of the classroom
altogether.

Thus, the time has come to reassess the .-teaching of
populaticn problems within undergraduate education. The
timing takes on added meaning in the light of the recommen-
dation of the Commission on Population Growth and the Amer-
ican Future that population education programs ke estab-
lished "so that rresent and future generations will ke bet-
ter prepared to meet the challenges arising from population
change." While the Commission emphasized elementary and
secondary scnools in their discussion of population educa- |
tion, assessment of the ways in which population studies are
taught to college students is long overdue, given the number
of students- presently enrolled in colleges and universities,
the leadership roles generally assumed by these college
graduates, and the srecific mission of many colleges to
prepare teachers for America's classrooms.

This essay will seek to identify some of the problems
that influence current undergraduate instruction in popula-
tion studies. The examination is more one of diagnosis than
one of prescription, however, and probably even the diagno-
sis should be confirmed by other cpinions before treatment
(or possibly surgery) is undertaken. Such opinions are
earnestly solicited.

The pxoblems involved in teaching undergraduates about
population can be separated into two general categories, di-
vided by time of appearance. Several seem to have "always"
existed and have only grown in importance during the past
several years. Others have appeared in this recent period
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as a direct result of the growing and changing interests of
students in population dynamics and policies.

Oone of the endemic problems is the difficulty of teach-
ing demography in an intexesting fashion to large numbers of
undergraduates because of its technical nature and its heavy
emphasis on fa¢cts and figures. It is indeed an unusual
undergraduate who deliberately seeks to unravel the myster-
ies of 1ife table construction and it is an unusual in-
structor who can present the Net Reproduction Rate for 17
naticons in an exciting way. Even at the graduate level,
generations of sociologists have been led into social psy-
chology or urban studies by their resistance to the calcu-
lation of dependency ratios! o

One could counter by observing that this situation de-
scribes demography and not necessarily a broader subject
that might be called "population studies." 1Ignoring for a
moment the various distinctions that students of popudation
employ in positioning themselves in relation to others, this
observation may indeed be true. But it raises a serious
issue with respect to teaching. If an instructor seeks to
be a "purist" in defining demography as the presentation of
techniques and the results of empirical analysis, he faces
the serious problem of losing student interest. Conversely,
if a teache~ "panders" to that interest by disregarding the
critical analytical tools that demograrhers employ, he pro-
vides a basic disservice. To imagine the disciplined analy-
sis of the important demographic issues and policies of the
present and future without knowledge of cohort fertility or
the distinction between fertility and reproduction rates, is
quite impossible.

Even while still ignoring definitional questions, it is
possible to contend that at the core of porulaticn studies
there rests a set of basic demographic principles and con-
cepts. The danger of ignoring such ideas can be seen fre-
quently in the oversimplifications and inaccuracies con-
cerning population advanced by militant ecological activists
and some scientists who would recoil in horror if a demog-
rapher were to claim competence in their field!

This situation sets two tasks before persons who are
concerned with population education on the undergraduate (or
any other) level. First, the demographic core cf population
studies needs to be ldentified. What basic demographic con-
cepts and techniques should ke understood by various cate-
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gories of undergraduates? Second, ways need to be explored
which will present these ideas and procedures tc students in
an interesting, appropriate fashion. There may be little
prospect for change as long as chalk and blackkcards remain
the ultimate forms of educational technology at many col-
leges, but it cannot hurt to anticipate the future.

A second problem which also transcends the contemporary
growth of student interest in population but which has been
heightened by this new interest is reflected in the under-
graduate curriculum. Many institutions of higher learning,
especially those that have undergraduate education as their
primary mission, have simply not offered fcrmal courses in
population studies. 1In a recent survey of 537 four-year
colleges, Reid and Bates found that less than half of the
institutions included a course in demography (or "population
problems") in their sociology programs —- its usual loca-
tion at most schools (1971). If two-year colleges and other
four-year institutions are added to those surveyed by Reid
and Bates (and some adjustment made for the few institu-
tions that include population courses in the geography cur-
riculum -or elsewhere), the number not offering population
courses increases significantly.

But regardless of whether a college does provide such a
course, would like to offer cne, or has never really con-
sidered such action, its proklems are often only variations
on a theme. At many small colleges and universities, pro-
grams in socioclogy have small faculties. As a consequence, .
instructors must be called upon to teach a wide range of
courses. Because of the technical character of demography
as it is presently offered in most graduate training pro-
grams, many students who concentrate their advanced work in
this field may lack such flexibility and the college sociol-
ogy departments prefer faculty members who are more broadly
trained. Either a course in population is not cffered or a
faculty member with little or no training in this area is
calliad upon to teach it. With the growing recognition of
the importance of population issues coupled with the diffi-
cult financial position of American colleges and universi-
ties, especially smaller ones, many faculty members may find
themselves in this situation. This raises an issue of re-
sponsibility for those concerned with improving undergrad-
uate education in population. How are these persons szxved?
The answer to this gquestion must consider other problems
faced by many of these instructors, including large teaching
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loads, limited instructional funding, and inadequate library
resources.

In addition to these two problems, there are several
that are direct consequences of the growing public concern
for population growth. One with serious implications for
teaching has been the transformation of demegrarhy (and
“population studies") from one of the theoretically based
empirical social sciences to a preoccupation with the public
policy asrpects of porulation change. This transformation
transcends the previously discussed difficulties involving
the identification of demographic methods and materials
which are at the core of population studies or the devel-
opment of new instructional strategies. Rather, the kinds
of questions to be considered in analysis of contemporary
populaticn growth and distribution and the related issues of
public policy have increased in dramatic fashion.

Perhaps this situation can best be introduced by con-
sidering the following statement on the implications of Marx
and Malthus for contemporary demography in Bogue's Princi-
ples of Demography (1969), one of the most authoritative
textbooks on the sukject presently available.

--- It is difficult to point to anything original,
either methodological or substantive, in the writ-
ings of Malthus that can be cited as a major contri-
bution of lasting influence in shaping either theory
or research....(p. 13).

Karl Marx, the most powerful critic of Malthus, may
also be dismissed as being largely irrelevant to the
mainstream of modern empirical demographye.... It is
difficult to trace any lasting methodological or
theoretical development to his influence, either
directly or indirectly....(p. 15, emphasis sup-
plied). ,

The work of these two men is mentioned here so
that it may be largely dismissed from considera-
tion in the remainder of this book. The author
would like to propose a slogan: “Demograrhers
of the world unite--in burying the population
theories both of Malthus and of Marx." (p. 17)

Bogue, of course, is correct in one part of his assessment:
an unde:standing of Marx and Malthus as population strate—
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gists is not a requirement for the mastery of empirical
-demography. But, perhaps regrettably, mastery of empirical
demography is nc longer enough to comprehend fullily the
implications of population in a rapidly changing and complex
world (and one suspects that it never was). As long as some
architects cf population policy (or non-policy) operate from
a Marxian or Malthusian stance, demographic gquestions that
some might prefer to reserve for political economists should
commané mcre general attention. Indeed, they may be requi-
sites for population literacy. As long as reports like the
recent Limits to Growth (1972) take identifiably Malthusian
stances, it may be important to recall intellectual ances-
tors.

Similarly, pexrsons professicnaly concerned with popula-
tion problems must recognize that many others ncw share
their interests, but not their scientific detachment. It
will not be enough to assess the demographic accuracy of the
woxrk of the commission on Population Growth and the American
Future. Public reaction to its report, the societal and po-
litical context in which the Commission operated, and rea-
sons for Congressional or Presidential action ox inaction
are now questions demanding attention. OCne susrects that
students will raise such questions before many cf their
teachers will.?

A related problem, also resulting from growing public
interest in population questions, concerns the new way in
which such issues have been distributed among the various
academic disciplines. Because of the explosion of scienti-
fic knowledge which has occurred in recent decades, a rather
elegant division of labor has developed within the scien-
ces. Since mastery of particular topics has become increas-
ingly difficult, few scientists now venture beycnd the per-
ceived boundaries of their specialities.

Traditionally, the study of human populaticn dynamics,
including causes and consequences, has been "reserved" for
demographers trained in the social sciences, most usually in

1. For an interesting account of the gap between students!
interests and a teacher's concerns, as develored in his
training as a graduate student in demography, see Godfrey's
account of his first year of teaching. (1971).
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sociology, with some selected - : this general area
reserved for geneticists and ‘s of ecologists.
Recently, however, it seems a0 ,++2rs at least) that
the "rules" governing this a. .ivision of labor have

become inoperative and that everyone, either with an ad-
vanced degree or a soarbox, feels competent to discuss the
intricacies of population dynamics. Conversely, what demog-
rapher would feel competent to speak publicly akout butter-
flies or atomic rhysics? Perhaps because they feel less
restrained by scientific caution and conservatism when they
are operating in new areas, biological and physical scien-
tists have become the spokesmen to the general rublic on
populaticn issues.

The circumstances surrounding this situation require
careful assessment, but the consequences for teaching pop-
ulation need to be considered here. First, the interest of
their colleagues in the natural and physical sciences should
be welcomed by social scientists for several reasons. Not
only have“they attracted important public attention to demo-
graphic issues (and populaticn experts themselves are at
fault for their inability to do the same, thereky leaving
the void to be filled), but liolocgists and non-social scien-
tists have provided new perspasctives on important gquestions.
It was perhaps difficult to appraciate these qualities while
the new friends of demograrhy were operating with oversim-
plifications and erroneous information, but thzse difficult
days seem to be passing. One needs only tc ccmpare what
some have called the "new Paul Ehrlich" with his predeces-
sor to appreciate what scientific communication and know-
ledge can do. There remains . prcblem for teachers, how-
ever, to sort out that which "3 of value fxzcm that which is
not in public pronouncements on population in the past few
years. Since students are more exposed tc such information
than to the journals in which disciplinary standards are
well-guarded by processes of critical review, this is an
important ccncern.

But there is another concequence of ithe pioclegists®
interest in populaticn that is of egual imscrtance. As
these persons recognized populatlcr growtnh 2s an important
issue and as porulation scientists scught %¢ assess and
answer their contentions, the scope of demrcgraphic concern
narrowed. To most, populaticn growth was an imgportant issue
because of its alleged link to the envircnmental crisis and,
if this was true, the demcgraphic compenent +o proposed
solutions seemed obvious. But wnat aktout peopulaticn-related
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issues in other arenas? While increased concexn was being
exrressed for the population component of = +ironmental
problems, for example, few were addressing ssues concerning
the demographic dimensions of international relations, for-
eign aid programs, or other topics. Further, ccncern for
demographic variables other than fertility and gopulation
size was submerged under the weight of public attention to
these "problems." With dque respect to those who have main-
tained their research and teaching commitments in such
areas, few have seemed concerned when teaching about popula-
tion in college situations or in public lectures with as-
sessments of infant mortality, consideration of problems and
opportunities in population distribution, or even the prob-
lems of declining population growth in some nations. It is
imperative, therefore, that balance now be restored and a
broad spectrum of population-related issues be confronted
both within and beyond the college classroom.

Finally, if the issues identified above are to be acted
upon, problems of "elitism" must be confronted in assessing
the teaching of population studies. For a number of rea-
sons, including the historical development of the discipline
and funding patterns for research, graduate instruction in
demography is concentrated in a small number of major uni-
versities. There are good reasons for this concentration,
not the least of which is the ability of such institutions
to provide the breadth of instruction that prcduces the
"compleat demographer."™ This situation and the realities of
the current job market are strong arguments against the
expansion of Ph.D. programs related to populaticn studies

throughout a wider ramge of academic institutions.

This argument will s—xike many, especially those at
some growing state univers——ies, as "elitism." The argument
is correct. But why caneat -reasonable allocations within
academia be developed by -which a few universities will pro-
duce research demographers and others will train Ph.D.'s who
are comfortable in teaching :population studies, while the
rest can concentrate on their principal, announced mission -
teaching undergraduates? (For those universities which need
graduate programs to convince state legislatures that they
are indeed entering the 'thig~time," perhaps the valuable job
of producing M.A.—-level research technicians for government
emrloyment or arpropriately trained teachers for community
colleges could be recserved).
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Elitism, however, operates in two ways and arguments
like that presented above can only be advanced if another
aspect of elitism is corrected. For by concentrating the
training of teachers of opulation studies in a small number
of graduate schools, * nresently the case, the "Xerox
principle" is oper:s ive. ':1 addition to knowledge, training
programs impart attiind~ and values, including selection of
the "interesting" questions. (It should be added that fund-
ing agencies play a large part in this process). But the
demographic concerns of the students confronted by teachers
at Berkeley, Cornell, or Wisconsin may not be the same as
those faced by faculty at General Beadle State College or
SUNY at Plattsburgh. Variations in the perceptions of demo-
graphic problems may be large and the needs of students may
differ considerably. For many institutions of higher learn-
ing in the United States, the principal demograrhic question
may be that of migration since the college itself may be but
the first stop between the small town or farm and the large
city. Similarly, student perceptions of problems of rapid
populaticn growth, not to mention the alleged side effects
of high density, may vary by:area and accordingly require
different teaching strategies. This is an empixical ques-
tion that requires investigation, but it can be contended
that if only a ©Tew molds are —v be used to prodmce trained
and concerned undergraduate teazchers of population studies,
then they should be structurec o provide consideration of
such issues. Snch a situation-will occur only if those who
profess concern-about populatimm come to value its teaching.

This essay has attempted to-raise some issues that
should be confrmmted by persons who are concerned with the
improvement of mmmdergraduate education in population stud-
ies. As noted =t the outset, it is long on diagnosis and
limited in its ==commendations. Given the recentness of
interest in popxlation education at a collegiate level, per-
haps this is axrropriate.. New approaches in teaching can
only develop f=mr an adequate and extended discussion and,
hopefully, reas=rs of "Teaching Notes on Population®" will
accept an open Zmvitation to enter the dialogue.
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WHY AND WHERE PEOPLE WANT TO MOVE:
A CLASSROOM EXERCISE IN ANALYZING MIGRATION

MICHAEL J. HEIT AND STEPHEN L. SMITH,
TEXAS A&M UNIVERSITY

WithEr» population studies, migratimm is ar:i':mportaat '
but neg_am socizl phenomenon. In tie:-lTast ammziwsis, how-
ever, ti= fecisicn to migrate is an intizidual cm=. People
come to =xks @=cision for many and complex reascns. One of
the most c—itical is how they perceive other region:i: to
which th= might move. Do other regions offer ketter job
Frospect==" @R better climete? More attractive commumities?
How the Z=xdiwmifsmual answers these kinds of questizms for his
family axx him=elf determines whether he moves: I remains at
rest. TEms, ape Important task . for the systema—fc study of
migratiaon iz tHe iIHentification of persoms' perceptions of
greater news @esirafiility or utility cf other regions (Abler,
Adams, am:’ Somld, 1971: 519-525; Wolpert, 1965) .

Th¥#= cmnoept of regional percepitdicm is a nezmlcus one
and oft=x diffficultto exrlain to an undergraduzre::audience.
The purmsse Of this note is to describe =m .exercise which
helps to swimpduce residential preferences and t==ir poss:L—
ble impac:@m migration in a warwe have Found E#= meaning-
ful to u*_mdms

The e=r—=pttion of desirability of @ =egion I=rs meaning
at a va—issmv af levels, ramging from=tiitudes arout indi-
vidual m=rmhimrhoods withim a city to:internaticmal compar-
isons. "= axercise is at an intermediate level: the per-
ception =i ===sddentiml quaFity of the: 48 cotermimous states
by the zew-mets of any simgle state. The:methcdology could
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be easily extended to other levels cf comparison. Although
we have referred to several basic works in the tibliography
at the end of this article, those who wisk to expand their

understanding of this factor in migration might need access
to Peter Gould's On_ Mental Maps (1966).

Persons in an individual household are, at least in
theory, continually judging how well their current residence
serves their needs. The decision to migrate grcws out of
this evaluation process (Lee, 1966; Taylor, 1969). As long
as the utility of the current residence stays akove a min-
imum threshold, there will be little reason for these pex-
sons to consider migration (Wolpert, 1965). If and when
this utility drops below a minimum threshold of desirability
or utility, they have a number of alternatives from which to
choose (Brown, Horton, and Wittick, 1970): (1) acceptance of
the current’ situation by decreasing their sensitivities to
the undesirable or inadequate elements in the home environ-
ment, (2) modificatioci. of the home environmemt ky attempting
to change the undesirable or inadequate elem=nts, (3) move-
ment of the entire household to a new locaticm, i.e., migra-
tion to an area perceived as more desirable. The migration
may be to a larger house in the same city, t@ another city
in the state, to a new state, or perhaps tozmmother nation.

Once the decision to migrate is made, m=mwers of a
household begin to look for a better locaticz — one which
they perceive as having desirability above scss= threshold
level. Those states viewed as undesirable are :rmlikely to
be actively considered as a future household Z:~zation.

In introducing this process, a simple cIz=:zroom tech-
nique is needed whereby the student can visuslizze the
class's mental map of residential desirability :>f the United
States. We would like to suggest one that h=s worked well
.for us in several situations, both on the sp=cific questions
of relative desirability and on other aspects i=:f the migra-
tion process.

Initially, the professor introduces the wancept of the
perception of spatial desirability (Gould, 19s%). He then
asks the members of the class to rank the stat=s in terms of
residential desirability ranging from the sta®e in which
they would most like to live to the one they Zind least de-
sirable, assuming that they are free to choos= :among all the
states and that employment opportunities and Ziving costs do
not vary between states. An alphabetical list of the states
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should be provided for the students so that each student
ranks all the states. This is preferable to giving the stu-
dents a map for reference since the visual size of the state
may have a greater impact on his choices than his attitudes
towards that particular state. Gould suggests that this may
be the reason for Rhode Island's consistently lcw ranking in
terms of residential desirability. Similarly, Texas, Ne-
vada, California and some of the other western states may
stand out prominently in the mind of the student referring
to a paper map because of their larger geograrhic size, as
opposed to their relative importamce on his mental map.

The relative importance tH=it may be ascribed to those
states at the top of a iist is & topic which can be studied
further. With an alphabeticai Iist the professcr can easily
determine whetk®=r any student Ii=s simply replicated the
hand-out list, in whole or in m=xt, rather thzn putting down
his actual prefexences. Thiszlh=s happened sewveral times in
the authors' exp=rience. The=e results were simply dis-
carded and not =sed in the amzlysis.

Once the lists are compifed and collected, they can be
analyzed in the followimg manmmer. The score assigned to
each state by eaz=h student is .recorded on a master list.

The states' mean sscores can tizen be easily detexmined }
and subsequently=zarranged from hrigh score (least desirable)
to low score (most desirable) and divided into:several size
classes and mapred on = base map prepared for owerhead pro-
jection or for class dZEstribution. The resultimg mag is a
visual display of the aggreg=ate:xmental map for wmse in class—
room discussion. The authors have tried this method :An four
undergraduate cl=sses with great satisfaction. .Studemt
interest was higir:and the mars:seemed to prompt a great deal
of discussion ami-verbalization about attitudes invoiwed in
deciding about tke: quality of:-different residential areas.

Oone set of d@ata that wasamalyzed in this admittedly
simple manner wa= also analyzed by Gould's tecikmique {(Gould,
1966) . This methwd involves the performance of-a factor
anazlysis on the data and yields a series of factors that
explain the varimtion in the choices. In the case of:our
data, as with Goxid's, two factors were extracted. The
first, identified as a cultural factor, explained 52% of the
variamce, and the second, a distance factor, explained an
additional 22% of the variance for a total explained vari-
ance of 74%. The factor loadings matrix was multiplied by
the oxriginal data, in the form of a rank order matrix, to
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yield scores that were converted to a 0.0 ~ 100.0 scale and
then marped.

A major advantage in the use of facioX analysis is that
it reccgnizes the complex character of the percertion of
residentlal desirability by separating out a number of un-
derlying factors. The two major factors found were the
"culture" o¢f the home state and the distance between the
home stzte and the state under consideration. To obtain
this level of sophistication, om= is required to use a fac-
tor analysis routine and other m=thods involving complex
data handling. The use of a computer and a program library
is virtually a necessity. These facilities are not always
available and several days of wozrk in hand-manipulation of
the data are usually requir=d.

Thus, the simpler tecimique which we have used does
have some sttractions. The critical test of its value is
how well it replicates the results cf Gould's mcre sophis-
ticated and presumably mcre mxealistic and reliakle data
handling. The two sets of d=ta -- the scores: from the use
of factor amalysis and the scores from our averaging tech-
nique, were correlated. The xorrelation coefficient found
was 0.79 which is significant at the 0.01 level.

In summary, our scoring method has been shcwn to be a
reliable substitute for a more sophisticated and complicated
method. Our technique can be done on a hand calculator
within a relatively short time (usually under one hour) and
is readily understandable to mearly all undergraduates. In
practice, the results have aroused interest and class par-
ticipation and set the stage for a discussion of the role of
perception by the individual in determining the places where
he would mosit like to live.
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It may seem odd to be writing a review of hardcovexr
textbooks in demography when the very word "textbook" has
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become an anathema to many faculty and students in the rast

‘few turbulent years on campus. Nonetheless, I venture forth
cn this mission in the hope that I miglic encourage the more

rscalcitrant instructors to make profitaple use of textkooks
in full-semester demograghy courses, minicourses, interdis-

ciplinary seminars and "special problem" courses.

The central issue in the controversy of textbook usage
has to do with the necessity of presenting to the student a
thorough, systematic approach to the subject matter undex
consideration. The radicals on this issue argue inter alia
that the ultra-sophistication of the modern student no long-
er requires the rlodding pedantry of systematic learning.
They ¢ome to college adequately prepared by home, peer, and
media experiences to engage in a direct evaluation of the
mzny social problems which beset our times without the
systematic, detailed preparation regquired of their elders.
+ its most extreme, continued use of textbooks has been
crmstrued as an establishment plot to rid the campus of all
melcontents by boring them to death. Clearly the health of
the traditional textbook has taken a turn for the worse as
witnessed by the audible moans emanating from publishing
houses which enjoyed a captive clientele in the past. The
one-time arrogance of sales representatives has turned to
sheepish delight when the rprospect of one or two sales looms
large.

The starchy conservatives, on the other hand, remain
anchored in place by insisting that students still need sub-
stantial grounding in facts and thecry before they are ready
to converse intelligibly on the many profound issues which
surround us. This is particularly the case, they contend,
with matters which, though aired continuously through the
public media, are handled ineptly and simply, tc the point
where the cbserver receives fragmentary, chimerical infor-
mation presented invariably in an alarmist fashion by those
who are far from conversant with the often complex nature of
the problem.

‘Both positions contain truths and semi-truths, and
distortions result when overgeneralization is made of all
studerrts am all campuses. Some students do come to college
prepared to engage in original and productive give and take
with their instructors. A few schools are prepared to make
a dasting dent on their students. But the kinds of media
which influmence the majority limit, rather than expand,
their consciousness. The college remains the one location
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where these students can get basic knowledge necessary for
well-educated persons.

This is particularly true in demography. I have
regularly found that the average student in my demogiaphy
courses comes into class with a notion of population issues
and with a few facts to accompany it gleaned frcm secondary
sources (including other instructors), but with little un-
derstanding as to the actualities of the problem and real-
istic solutions to it. As a consequence, much class time is
spent in remedial work, undoing what the student thinks to
be true and replacing it with what I feel he must have be-
fore he can go off and pontificate.

The textbook remains the medium for this kind of in-
struction. I have tried the "mod" kind of %stream of con-
sciousness, get-together" sessions, using a non-required
"interesting" reading list, and have found to no one's
amazement that the only thing learned by the student is what
he suspected all along - that he had nothing new to learn in
the first place.

In the past few years a number of good textbooks in
demography have been published. To be sure, some are better
than others, some read well, and others are pedantic and
possibly too difficult for undergraduates. The selection is
varied enough, however, so that a judicious instructor can
find one that best fits the course requirements and the
students! levels of interest and ability.

Thomlinson's Population Dynamics.

I am presently using Thomlinson and find that it satis-
fies my own pedagogic philosophy. The student does not get
entangled in a mass of detail and the book can ke read by
the student without coaching. In fact, it is read and I
have yet to receive any complaints. It is well-suited to
the junior in four-year colleges,; and I do not see why it
could not work successfully in the community college.

Thomlinson begins by documenting the rapid growth of
the world's population since 1650. 1In the first 69 pages he
deals briefly with the three demographic processes, the dem-
ographic transition theory, data sources and pogpulation
theories. His treatment of Malthds is somewhat unfortunate
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n that he leaves the student with the impressicn that Mal-
husianism is now an historical curiosity that has been in-
alidated by subsequent developments and is consequently of
ittle relevance to the present. His treatment of post-
althusian population theory is too truncated tc be mean-
ngful to students. If the instructor wishes tc¢ emphasize
istorical demography, it would be necessary to supplement
he first few chapters with 1ecture illustratiens and out-
ide readings.

The substance of the Thomlinson text is found in Part 2
here mortality, fertility and migration are discussed with
erve and intelligence. In a few pages he aptly summarizes
he probable causes of the decline in death rates over the
ast two centuries, modexrn morbidity trends, mortality and
ertility differentials, and family planning. The tech-
iques of demographic analysis are interspersed. appropri-
tely throughout Part 2. Only the essentials are presented
nd they are easily grasped by anyone who can add and sub-
ract. Only three pages are devoted to the life table; a
easer which aggravates students rather than piguing their
nterest. As it is, few of my students can conceptualize
he difference between a net and gross reproduction rate or
omprehend that abstraction called the l1ife table. These
aterials can be safely ignored, of course, w1thout losing
ontinuity, or, heaven forbid, your students.

Part 3 (Issues and Problems) uses what has been covered
n Part 2 and makes application to the relaticnships among
opulaticn growth, movement, composition, density and metro-
olitanization, resources, industrialization and political
ssues. Some of these materials are better handled in other
ourses. That which is more directly related to demOgraphy
nd not likely to be experienced elsewhere by social sci-
nce majors is often lost in the variety of topics Thomlin~
on undertakes.

My.experience with this textbook has shown that much of
art 3 is best handled in connection with the demographic
rocesses. The discussion of national policies regarding
ronatalism and family subsidies, as one example, makes a
reater impact if read concurrently with the fertility
hapters. It is more sensible to lecture on internal mi-
ration and urbanization as a single toric so that migratory
ovements are given more immediacy. Part 4, a review
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of the 1960 United States census datal, can alsc be inte-
grated into the earliex charpters.

Thomlinson is sufficiently comprehensive to satisfy a
number of classroom agpproaches. It contains more material
than can be adequately covered in one semester. The book
can be used as a basic introduction to demography by em-
phasizing Part 2, as I have done. Or if the students are
"into" the population explosion, ecology and radiciib poli-
tics, Part 3 can serve as a backdrop for discussion of cur-
rent national dilemmas and how they do or do not relate to
population.

Petersen's Populatione.

There are major differences between Thomlinson and
Petersen. The Petersen text not only is much more detailed
in terms of explanation and illustration but also casts the
material of demography into an explicit sociological frame-
work. This results in the inclusion of materials not cov-
ered by Thomlinson or to which he only makes casual refer-
ence. The bibliograrhies at the end of each chapter are
very extensive and many pictures and graphic illustrations
nicely complement the textual material.

Most of the topics covered by Thomlinscn are treated
with greater sophistication by Petersen. These include
techniques of analysis, the life table, population theory
and population pyramids. Petersen gives an updated version
of the demographic transition theory with amendments for the
developing countries. An entire chapter is devoted

1. The book will soon need updating as the detailed results
of the 1970 Census of Population become available, but this
is a curse of all such demography texts (and other demo-
graphic enterprises).
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to Malthus and optimum population ideas. There is a valu-
able discussion of the historical context within which
Malthusian theory was develored and its subsequent revi-
sions. Godwin's criticisms are juxtaposed with Malthus!
thought to add kreadth and depth. Petersen also notes the
corruption of Malthus' writings that has carried down to the
present.

Petersen's scholarly interests are sufficiently diverse
that a few chapters appear to be independent of the text.
Chapter 4 on subnations is one example. This chapter is -
more appropriate to a course (or text) in racial and ethnic
relations. However, it does discuss concepts such as assim-
ilation and integration and could be assigned along with the
sections on migration.

As Petexsen explains, Part 2 uses the demographic
transition theory as a guide for arranging the chapters into
a fairly exrlicit evolutionary framework. Starting with the
most primitive societies, Petersen constructs a typology of
societies which extends from pre-industrial to post-indus-
trial to the modern totalitarian tyre of polity. The chap-
ter on primitive societies, for example, discusses the econ-
omies, populations, and subsequent depopulation of the pri-
mitives after European contact. He assumes that populations
of present nonliterate societies can be used as models of
pre-Columbian non-Western societies.

Petersen then proceeds to take us on a tour of ancient
Rome, the industrial revolution in England and Japan, urban-
rural and modern underdevelored population differentials and
brief case studies of the populaticns of the U.S.S.R. and
‘Communist China. He divides population dynamics along two
planes, through time and space. Thus, the fact that mod-
ernization has taken place at different times in different
nations at different rates with a variety of consequences is
carefully delineated.

Petersen's text is in a second edition and is quickly
becoming a standard in the field. It presents much more up-
to-date information than ot’:# ** s (e.g., the brain drain,
recent inter-European popu.-# . ., vement, and refugee mi-
grations), and the versatility of :he author is demonstrated
on every page. This book can mak¢ inordinate demands on
students' time and energy as well as on those of the in-
strxuctor. I plan to adopt it for the fall semester despite
certain misgivings about probable student reaction.
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Thompson and Lewis' Populaticn Problems.

Now in its fifth edition, the Thompson and Lewis text
has weathered the decades since 1930 very well. This is a
basic text in population (although it is no longer concerned
with the problematic side of population) that rarely strays
off the path of a systematic appraisal of what demographers
know about the composition of population. It is instructive
to look at the earlier editions to note the changes in sub-
ject priorities which have occurred over the years -in demog-
raphy. Eugenics and miscegenation, prominent features in
the fourth edition (1953), are totally absent in the 1965
issue, whereas differential fertility remains a viable and
grcwing togic. ‘

The authors divide the text into five parts. part 1 is
devoted to a better-than-average discussion of Malthus and
other theorists of lesser repute such as Doubleday, Gini,
and George. Part 2 considers the socio-demograrhic attri-
butes of populations, such as age, sex, and residence. Part
3 handles the major demographic processes and Parts 4 and 5
trace the 'history and impact of population growth on social,
economic and political structures.

The stress is on the exposition of empirical Gata with
a fair amount of cross-national comparisons. The chapters
are divided into a number of subtopics (some of which are
only a few paragraphs in length) and each is covered compe-
tently and tersely. The authors rarely carry their discus-
sions beyond a presentation of demographic facts. In this
respect, it is a textbook which is quite different from
those of Thomlinson and Petersen. There are no overarching
concepts, sociological or otherwise, to guide the discus-
sion. The writing is smooth but dces not rise above the
level of formal, objective reportage. Student concentra-
tion may easily wander because of the arid prose. Its best
use, I feel, would be in situations where the instructor
wants to give students a hurried introduction tc census—-type
data or to search out topics for papers and seminars. The
- supplementary reading lists, tables and graphs present the
student with easily grasped material with which to work.
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kugue's Prindwie. <f Demoqraphy.

Bogue's text = 3 hefty tome chock-full of demographic
*acts, figqures, -', :her "goodies." It is big in scope and
big in price (%. . The book was written with two pur-
poses in mind, ti =»¢ £ a textbook and a reference work. I
find that it fuJii che first function admirably but mis-
ses the mark or -th# =2cond. Bogue makes liberal use of in-
ternational dat: iany of his tables are gquite detailed
raw census and v . 3tatistics data, often of worldwide
scope. In bhis ¢ wgz to .cover the range of demography,
however, he sac: -z5 depth for breadth.

Bogue state 2t his book is a "source of quick in-

formation on almo: 1y topic of demography." This is not
really so and poss .y "quick" is the key word; it is easier

than going to the .sxary and digging cut the very same ref-
erence material. #2re is much supexficiality here. Aand
there is a problser = timeliness as new census and survey
results become a=. ..:ble. His handling of methcdology is

cursory and the «ikiptzsr on fertility control and family
planning programs “=+ldwide is nothing more than an outline,
not to mention ¥ ot that it is already outdated. Its.
main functions as :. reference are the chapter biklicgraphies
(although they azre - Yexry dated in some chapters) and the con-
venience of fimdfin¢: * sampling of international data under
one cover. '

Because c¢¢- . 3t and formidable weight, many instructors
would not ordi-mx:iiy consider this bock as a class text.
This would be ..x "~ -tunate. The book's design as a combina-
tion reference—t= .- gives much more than the conventional
textbook to the sgtudent and many more options tc¢ the in-
structor. The exttensive use of foreign data is a decided
advantage in extending the horizons of culture-kound stu-
dents. The tables of raw data can conveniently be utilized
for term papers (especially where library resouxrces are
~limited) or ignored, as the text can be read foxr the most
part independently of them. A basic semester ccurse need
only cover about 400 rages of this 900-page book. Those
chapters to be covered can differ from one semecster to the
next as instructor and student interests change.

The book is pleasant to read and the format is attrac-
tive. The arrangment of topics does not differ radically
from a conventic» ° textbook. Bogue makes the now standard
case abcut rap® . ‘laticn growth with the United States as
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an illustr=%iv;¢ case. His charzesrs on populst:..c. Zompo—

sition rer.n? 2 of Theompson :md Lewis. Mucn =——sntico is
paid to imziTh.:ional compaz—isons regarding n zrei=l status,
mortalsty, - :lity and migz==ion. He include¢s a chapter on
househclz - zcteristics, = subject seldom cc +=d in Air—
troductr <S.

o =xe¢ ..2d this book Zm two seminars in < ology, =S

litrarr T=werve and requir=3 reading for studsctits who w=re
doin-® “=snuriesr papers on to=cs in population.

Smi=h :=md. Zorf®s Demogrzphwe Principles and Me—hods.

T7a t=xzoook by Smith and Zopf is designed +c meet the
requir-arenr=s >f a one-semester course in techniques and
analys:iz. [T¥2y argue convincingly that all undergraduates
shoulc ave vpe opportunity to delve intc a sys+tematic
intredwrtion —o population without the diversions which
accompany =% study of demography in the context of courses
devotstt pramé-ily to another discipline. Accordingly, the
text-is direc=ly concerned with the characteristics and
vital roes?es of population and scant attention is given
to the jrocess'ses of urbanization, family planning, economic
develizprentt, ropulation policies and the like.

This is 3 volume which stre .es heavily the presenta-
tion of sdmstantive data both in .ontext and in numerous
tablws and graphs. With the excepcion of a few cross-
naticzal reeozzarisons, the bulk of data derive from United
States censTs reports particularly of the past 20. to 30
years. Thes--Tontemporaneity and provincialism of the ap-
proach amz=ize brief nature of most chapters are legitimate
limizatiom» when the college curriculum can follow ur by
supplememti;::g and expanding on the basic demographic facts
presented h=ra,

The form=l-sounding title should not put you off The
writing is inzeresting and ccmprehensible throughout, and
unlike Bogme, %=he tables and figures axe composed of pre~
digested daz== ~“Or easy consumption by any simdent aware of a
two-dimenssm: - tabulation. The -authors hame deliberately
directed thezr-message to the Zmerican collexe student en-—
rclled in m===—wve classes at larwme schools.
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Goldscheide i Eopxzlation, Modiernizaticn, =nd Social i'zzucture.

The w——V _ov sci.dscheider Zs not a tex:cbook im the: won—
ventional ==z3=:- ia her, it 1= a prelimiunary attempt to
make gener=i s=ia. = ts about the sociolctv of demograckic
phenomena =x%, in = ticular, to identify, =lucidate anc&
conceptualize -zynmer 1ons betsemen social =nc demographic
processes. Thes:~vfaie, it is Zong on thecry and short om the
analysis cf zernr t3ical data. Y¥ou will firZ mo tatkli=s o— fig-
ures illus—=t: 1 po,sulation t=ends in th—= book. GoiZF—
scheider s=iect . Jemcgrapmic dzta from bimliographic s——rces
more to gz——mT : 3 *theoretic=1 prorositions than as a m=ans
for descriz—mzn ; ... ition paxamET=rS.

Goldsci=iiider +=.ves a carefrl Jistizction betwee=. ~ormal
demography =g iz . rientaticm witich he calls "sociolagical
demography® {sims: to the more Fzmili=r term "scci.:!
demography™) . B m-ilizes tize azc-umulated knowledge ;¢ pap—
ulation ané socizl .zstem anzlysi:. to seek answers t-. <the
query: "“How 4 iweé _mprove our undexrstancing of human =ociety
through the amlys..s -of popuiation processes?" When cne
cuts througqn whe werkiage, the cor= pracosition whic: estab-
lishes the Touk s frmmework is aliZed with the concer: of
every social demmqrapher, namely time mutmal interxderz=dence
of the realiiiuwyg @»f populaticn and evervdaw life.

By focu=inz on the intersmcitions of the demcgrap:i.c
processes he m=r=r=tes thirit=en models of population chanoe
as an initizi == im identifying chang=s in the aggr=gat=.
He then suggsst= iisaggregating each clmange down to tk=
individual im order to tap the sociological significamr—e of
the event. == mmts It this way, "The sociologist is often
interested im #he movers rather tihan net movement." The
demographic txramsiticn model is used to illustrate tike many
socio-economic cEn@esS which accompany =he decline of births
and deaths. ™c ffind which changes precs=dg= and can be
assumed to b= causes of othexr changes b=romes the task of
the socioXogicall @emographer.

2 This is the nesmesc of the sixmooks cowered and, accard-
ingly, it may be umfamiliar to -most instrmctors as yet.
Therefore, Golds¢heider's book xS been reviewed in some
detail to pexmit readers to assess the value of its approach
for their purposes.
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In order to give the reader a flavor of Gclidsrcheider's
analysis, I shall summarize briefly his appro=—= ini Chapter
5 to the mortality revolution. Goldscheider m=rsiials svi-
dence to demcnstrate that the reduction of mo—t=lit~ cwer
the past few hundred years is a result of the mzocessas of
modernization and health technologles and thl_q im *“::, has
facilitated social and economic development &= cram-=& the
socio-cultural aspects of some of our basic i1==+itul .-z=s.

First, he takes mortality as the dependenc var—=mi~ie and
reviews major factors which presumably have le& t@ “3e mor—
tality decline. The history of Europe is divifsed ir— 3> two
eras: pre- and post-industrial. The pre-indus—=3iL --ra was
characterized by high levels of death where morT:iit—y was in
large part uncontrolled. The positive checks o= Z=mine,
plague and endemic diseases kept rates high, as == ven by

the available evidence of low life expectancy a: = =ie very
high crude death rates and infant mortality ratszs  He gives
numerous empirical examples of the high rates o-. “=ath in a

variety of countries. With the onset of 1ndust: